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Abstract
This study begins to develop a measure assessing parents' willingness to
consider their preschool child's perspective, and the parents use of this information
when considering appropriate disciplinary strategies. The literature on parenting
includes this construct among the skills parents could use to increase the relationship
and communication between themselves and their children; however, no research
prior to this study shows empirical support for this construct. Thirty-two
participants, all mothers of children between the ages to two and four, completed
three measures: the Parent Behavior Checklist (PBC; Fox, 1994) and two measures
developed for this study: vignettes (PCCV) and a direct measure (PDQ) assessing
parent's willingness to consider his or her preschool child's perspective. It was
hypothesized that higher scores on the measures of parental willingness to consider
the preschool child's point of view would be associated with realistic developmental
expectations, little corporal punishment, and a high level of nurturance on the PBC.
Results of this study indicated that the parents' scores on the three subscales
of the PBC fell within a range considered to be average. A significant negative
correlation was found between the vignette scores ( PCCV) and the Expectation
sub scale of the PBC, suggesting that parents who were likely to consider their
child's perspective were not likely to place extremely high developmental
expectations on their children. Marginal relationships were found between a parent's
willingness to consider the child's perspective and less tendency to use corporal
punishment.
This study suggests that the vignettes of the PCCV may be a more promising
measure than the direct questions on the PDQ at assessing parental considerations of
the child's perspective. Results of this study suggest that the construct measured in
this study does not appear to be the same as the behaviors measured on the PBC;
however, it does appear to be related to these behaviors.
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Perspective 3
Chapter I
Introduction
When one thinks about how and where a child learns, a common first
thought might be "at school." However, a child's learning is affected by many
aspects of the environment. The first and probably most influential environmental
variable that has an impact upon a young child's physical, cognitive, and social
development is his or her parents (Baumrind, 1967). Fox (1994) stated that,
"Parenting is a dynamic process that includes the unique behaviors of a parent that a
child directly experiences and that significantly impact his or her development.
Parenting also includes parental expectations that children indirectly experience
through their parents' behaviors" (p. 3). Much evidence exists to suggest that
parent-child interactions are reciprocal processes whereby both children and parents
influence each other (Maccoby, 1984; Parpel & Maccoby, 1985). A child's readiness
to follow parental demands as well as a parent's responsiveness towards the child's
need for attention are both important components in the overall quality of the
parent-child relationship (Parpel & Maccoby, 1985). Children learn from their
parents skills such as how to interact with others, how to handle difficult situations,
and how to express their thoughts and feelings. Parents differ, having various ideas
and understandings regarding life. Parents differ in their ability to communicate
clearly with their children and in their desire to reason with and listen to the ideas
and objections of the children. They also vary in the frequency and types of demands
they make towards their children (Baumrind, 1967).
When distinguishing among the different parenting styles, Baumrind's
research is often referred to by others. According to Baumrind (1967), parenting
styles can typically be divided into three categories: authoritarian, authoritative, and
permissive. For the purposes of this study, only authoritarian and authoritative
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styles will be discussed. Baumrind described parents of Pattern II children
(authoritarian parents) as being "less nurturant and involved with their children." She
indicated that these parents were observed to be controlling and detached, using no
reasoning when disciplining their children. Further, authoritarian parents did not
encourage their children to express opposing views. In contrast, parents of Pattern I
children (authoritative parents) were observed to balance "high nuturance with high
control and high demands with clear communication about what was required of the
child." Baumrind described authoritative parents as more supportive and better
parent-child communicators who respect their children's personal views.
Other researchers who have examined parenting styles have also found
distinctions similar to Baumrind's. According to Gross {1989), parents who set strict
limits on their children, leaving no room for negotiation, are considered to be
authoritarian parents. Authoritarian, or power-assertive, parents are the ones who
typically do not give reasons for rules children are supposed to follow; moreover,
they suppress children's attempts to challenge authority (Baldwin, 1948, 1949).
These parents tend to frequently use disciplinary techniques such as physical
punishment or threats of having possessions or privileges taken away without
including a reason for this consequence. Typically, this type of parenting can lead to
few positive benefits for the child and an array of potential dangers. Research has
shown that youth growing up under these conditions are more likely to have low
self-esteem, are often more aggressive and dishonest, and tend to exhibit appropriate
behavior for fear of being caught, or to avoid the threat of punishment, rather than
because of an internal motivation to do what is right. The parenting style that
appears to help develop a healthier, more compliant, well-behaved child is the
authoritative style (Gross, 1989).
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Authoritative parents, though demanding in setting and firmly enforcing
rules, are supportive and nurturant with their children. The parent-child relationship
here is warm and close, allowing the child to develop into an independent,
responsible person. Authoritative parents will listen to children's reasonable demands
and involve them in some decision-making, encouraging the children to take

-

responsibility and do things for themselves. However, these parents are still able to
maintain control. Regarding discipline, physical punishment may be used
occasionally, but as often as possible all discipline tactics include discussing with the
child why their behavior was inappropriate. Research has shown that children in this
situation tend to develop high self-esteem, have a good sense of right and wrong,
are quick to accept blame, and are rarely aggressive (Baumrind, 1967; Berk, 1989;
Gross, 1989; Pratt, Derig, Cowan, & Pape-Cowan, 1988).
While Baumrind's distinctions between parenting styles and their
relationships to child outcomes has been given extensive recognition, some concerns
have been made regarding her research. First, Baumrind failed to take into account
the effect various child temperaments can have on parent-child interactions (Bates,
1980; Grusec & Goodnow, 1994). Research has indicated that children within a
family can develop into very different individuals despite being raised by the same
parents (Plomin & Bergeman, 1991). Further, it has been argued that the firm
control Baumrind associates with authoritative parenting may not be instrumental in
the development of independent, well socialized children, but rather effective due to
the children having a temperament that allows for this type of parenting to work
(Lewis, 1981). Baumrind ( 1983) did counter Lewis' argument, indicating that her
research did not emphasize that firm control itself leads to positive outcomes in child
development; but rather, it is the rational and reasonable use of firm control that ·
may be indicative of a child's positive development. Other concerns that have been
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raised regarding whether or not Baumrind's parenting styles may be indicative of the
child's development include overall parental consistency between a mother and
father, the possibility that a parent's style may be situation specific, and the
possibility that parenting styles may change across the various developmental stages
of the child (Krantz, 1994).
Concern with Baumrind's research has also been expressed in regard to the
participants in her studies. These individuals were not representative of North
American families in that they were generally middle-class, suburban, Caucasian, and
from two-parent families (Cole & Cole, 1993). Further, Krantz (1994) raised a
concern that these parenting styles were identified twenty years ago, and because
parenting strategies used in the l 960's may no longer evoke the same child
responses in the l 990's, more research needs to be completed to verify whether or
not these distinctions are still appropriate.
Children are usually first and most frequently faced with social conflict
within the family (Dunn & Munn, 1987). When this conflict is between the child and
the parent, it is most often the parent, and not the child, who has the greater amount
of power. Not only does the parent have greater strength than the child, but also he
or she has more control over the physical and emotional needs of the child. Though
the child may have some influence over the parent, it is typically the child who must
adjust to meet the parents' needs and not the reverse (Hoffman, 1975). Painter and
Corsini ( 1990) argue that in a society where a growing number of children are
perceived as rebellious, showing little if any compliance towards authority regardless
of the severity of the punishment, it is not a greater affirmation of authority that is
needed, but rather the establishment of mutual respect between parents and their
children. According to Lytton (1977), important antecedents towards compliance
include parents consistency in enforcing rules, encouragement of mature action, and
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emotional reinforcement. Further, research has shown that compliance to parental
requests is further enhanced by parents having modeled compliance by showing a
willingness to cooperate with the child (Parpel & Maccoby, 1985). In the past it was
thought that the basis on which the parent decided his or her method of discipline
was typically centered around reasons that were outside the child's control (e.g., the
way parents were disciplined, parent's personal values, educational level, parent's
long range goals concerning child). Rarely was a decision made on the basis of
whether or not it would gain the child's compliance (Hoffinan,

1975~

Maccoby,

1984). Research has indicated that disciplinary actions taken are dependent on the
nature of the misbehavior (Grusec & Kuczynski, 1980). However, punishment is
often considered an inappropriate parental response if the negative effects of the
behavior were unforeseeable or unavoidable. Research shows that people are more
likely to be helpful and compassionate towards others whose undesirable behaviors
are considered not personally controllable (Weiner, 1980). To consider children
responsible for undesirable behaviors, parents have to think that the children
consciously caused the negative effects, making them both foreseen and intentional.
Characteristics such as age and developmental level are used in considering the
extent to which the child is held accountable for his or her actions. Parents'
expectations of children in specific situations lead them to alter the levels of
discipline thought to be appropriate. Parents should consider children less
responsible for undesirable behaviors requiring advanced knowledge and/or skill
than for behaviors requiring only elementary knowledge and/or skill. Therefore,
children who are not fully responsible for the undesirable behavior should make
parents less upset, which should lead to discipline in the form of such things as calm
explanations and reasoning. Here, the parent may ask the child, "Did you know the
rule?," and if the child's response is "no," they can then consider this to be a
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teaching/learning opportunity between parent and child. Consequently, parents who
consider their child to be responsible for the behavior may view a more power
assertive form of discipline to be appropriate. In general, researchers have found a
positive correlation between a child's age and the use of verbal discipline, and a
negative correlation between age and physical forms of discipline. In observing and
interviewing mothers of preschoolers and mothers of older children, researchers
have found that mothers consider disciplinary strategies involving more physical and
less verbal components to be more appropriate and effective for preschoolers. As
the child ages, more verbal and less physical components comprise their disciplinary
strategies. This change in disciplinary strategies is attributed by researchers to the
parents' adaptations towards the changing developmental level of the child (Catron
& Masters, 1993; Dix, Ruble, Grusec & Nncon, 1986; Kuczynski, Kochanska,

Radke-Yarrow, & Girnius-Brown, 1987).
Further, studies have shown that parents most likely conceptualize children's
behavior not in abstract terms, but rather in more concrete ways such as whether the
child "meant it," "could help it," or "was being selfish." How exactly parents
determine whether or not an inappropriate behavior is intentional has been found to
be less clear. They do appear to consider such aspects as whether or not children
had any control over the undesired behavior at all; however, parents tend to ignore
external pressures that may constrain children's control or simply their lack of
behavioral knowledge (Dix et al., 1986). In two studies conducted by Dix, Ruble,
and Zambarano (1989), it was concluded that a parent's appraisal of a child's level of
competence regarding certain behaviors at specific ages is important in their decision
regarding appropriate disciplinary techniques. In their first study, Dix et al. had 117
mothers of kindergarten and second grade children read two vignettes involving ·
children (of the same sex and age as their own children) misbehaving. These
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participants were divided into three groups representing the child's knowledge of the
situation: knowledge-present, knowledge-absent, and knowledge-unspecified.
Results of this study indicated that children who were older and/or demonstrated an
understanding of their undesirable behavior caused mothers to be more upset and
use more power assertive forms of discipline than did children who were younger
and/or did not know that their actions would lead to an undesirable outcome. Dix et
al. 's second study consisted of 64 mothers of children from preschool to sixth grade
who were asked to complete two questionnaires assessing the mothers' perceptions
of their child's competence and responsibility regarding ten misbehaviors, and how
they would respond to their child for engaging in these misbehaviors. Again, it was
indicated that mothers who considered their child to be competent and responsible
for the behavior were more upset, responding with greater sternness and
disapproval. Further, as the child's age increased, mothers displayed greater
expectations of their child regarding their knowledge of right from wrong. It should
be noted here that in this study, the mother's preference for using a calm discipline
method depended little on the child's misbehavior, whereas the mother's preference
for taking a stem approach was greatly dependent on the child's misbehavior
regardless of age.
Other studies have found that a child's physical traits such as appearance,
level of attractiveness, or presence of a speech disability positively correlate with
parents attributing a greater amount of responsibility for undesirable behaviors to
the child (Berkowitz & Frodi, 1979; Zebrowitz, Kendall-Tackett, & Fafel, 1991).
Researchers further found that mothers considered to be authoritarian have higher
expectations of the children and inferred higher levels of knowledge and
responsibility than nonauthoritarian mothers. Having these high authoritarian values
further correlated with the parent being more upset with the child, responding with
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greater sternness, and considering both calm and severe punishments to be desirable
responses (Dix et al., 1989).
The type of discipline that parents choose to use can also impact the type of
opposition the child will engage in. If parents use more coercive and direct controls
on the child, this will tend to influence children to use more aversive forms of
opposition. On the other hand, parents who use fewer direct commands and
reprimands will elicit from children more bargaining and explaining of themselves
and their behavior (Kuczynski et al., 1987). Regardless of the method of discipline
used, it is important that caregivers try to search for possible good intentions
(Painter & Corsini, 1990). If one is able to consider the situation from the child's
point of view, he or she might find that the intentions of the child may have been
positive; however, the behavior itself was inappropriate. Most research to date has
focused more on either compliance or noncompliance in children and parental
strategies for controlling children's behavior. This look at children's susceptibility to
parental influence tends to make children out to be passive recipients (Kuczynski et
al., 1987). It is because of this that most psychologists have focused on the way in
which parents teach children to regulate their behavior and internalize societal rules
rather than focusing on the give and take between parents and children (Eisenberg,
1992). In a study completed by Herman and McHale (1993), a child's role within the
parent-child dyad, be it active or passive, was seen to be influenced greatly by the
level of warmth and nuturance the parent projected. This study, which consisted of
152 fourth and fifth grade students, concluded that those children who viewed their
parent-child relationship as warm and nurturing were more apt to use active
methods (e.g., talking to the parent, problem-solving) to cope with parental
requests. In contrast, children who felt their parent-child relationship was less
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nurturant demonstrated more passive coping styles so that they could withdraw
from the situation (e.g., forgetting).
Reasoning and explanation in discipline are found to be important in that
these tactics are related to a child's moral development, empathy, altruism, social
problem solving skills, and prosocial behavior (Hart, Ladd, & Burleson, 1990). The
use of reasoning permits the child to grasp the rationale behind his or her parental
beliefs; hence, because of this new understanding, power conflicts may often be
avoided (Baumrind, 1967). Though little is known about the early development of
reasoned argument in preschoolers, researchers have found that it is through
disputes with others that children begin to understand and appreciate various
people's perceptions and rules. Tizard and Hughes' (1984) study (as cited in Dunn &
Munn, 1987) indicates that children as young as four-years-old have shown great
ability in reasoned argument. Dunn and Munn (1987) found that when children use
justification to reason with others they typically make reference to their own wants,
needs, and feelings, though they do occasionally refer to social rules and material
consequences, moreso with siblings than with parents. Mothers, on the other hand,
are more likely to use justification and reasoning in arguments centered around a
person's rights, whereas in these situations children will often exhibit anger and
distress. According to Eisenberg (1992), "Parents need to accept some opposition,
because parents who treat their children's needs and desires as legitimate have
children who treat parents' demands as legitimate." Children learn how to respond to
one's wants and ideas by observing how their own wants and ideas are responded to.
Research on disciplinary styles has shown that unquestioning obedience is not ideal.
Compliance is not the only desired outcome of child socialization, for children need
to have some freedom so as to develop a sense of individuality (Lytton, 1977; Parpel
& Maccoby, 1985). In a study involving mothers and their four-year-old
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preschoolers, Eisenberg (1992) found that mothers', but not children's, use of
justification was more appropriate in disputes over rules and caregiving, but less
warranted in disputes over possessions, aid, and harmful or annoying behaviors.
Both mothers and preschoolers were found to use justification more when they were
the one to initiate the dispute. Eisenberg further found that when mothers used
reasoning or alternatives, their children were less likely to pursue their position than
if mothers used unelaborated oppositions. This may be due to the fact that supplying
a reason allows the opponent to consider the other person's point of view. Parents
need to adjust their ability to raise children on the basis of inferences about such
factors as children's moods, motives, and intentions; their understanding of the
situations; and environmental supports and pressures that may be placed on them
(Dix et al., 1989). Parental control, as viewed by the child, that appears to be fair
and reasonable is more likely to result in compliance and a child's internalization of
the parent's view (Berk, 1989).
The way in which a child perceives the disciplinary actions of his or her
parents depends greatly on the age of the child. Catron and Masters (1993) found
that preschoolers typically perceived all undesirable behavior as more deserving of
punishment than did either older children or mothers. Further, they saw more severe
forms of punishment as appropriate regardless of the behavior. These young children
tended to focus more on the violation of rules rather than on considering the type of
undesirable behavior which was performed. During the preschool years a high level
of activity in children exists which includes nonconformity and rebelliousness. This
undesirable activity is due to the preschoolers' responding to the given situation in a
generalized and undifferentiated way (Baldwin, 1948). One factor Catron and
Masters (1993) considered to affect the preschoolers reasoning was their
socialization experiences. These experiences most likely consist of more frequent
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punishment for various behaviors than that of older children. Though conflict
between parents and preschoolers is frequent, it is usually brief and does not
typically disrupt the activity at hand, nor does it typically lead to anger or distress
(Eisenberg, 1992).
Regardless of the age of the child or the behavior he or she is displaying,
parents frequently must assess what is going on with the child. They must
understand not only why particular behaviors are occurring, but parents must also
analyze the child's needs, motives, and limitations so as to select what they will
consider to be an appropriate response. Responsiveness is an important aspect of
parenting that may be defined as an adult's sensitivity to children's cues. This further
differentiates authoritative and authoritarian parenting, for those parents who are
considered authoritarian would lack a great deal of sensitivity towards their
children's cues, whereas authoritative parents would be much more receptive of
these cues (Roberts, 1986). Unfortunately, socialization researchers rarely consider
this cognitive aspect of parenting~ therefore, relatively little is known about how
parents conceptualize children and their behaviors across childhood (Dix et al.,
1986). Though early parent-child interactions have not been extensively studied,
research has shown that developmental expectations for young children are similar
among both mothers and fathers. This is important in that the child is able to
experience consistency in parental expectations (Bentley & Fox, 1991).
Preschoolers' noncompliance may be due to an unwillingness to follow a
parent's request~ however, it may also reflect the child's inability to understand what
the parent is wanting (Kaler & Kopp, 1990). Parents often consider that what they
say to children is perfectly clear, when in fact to the children it is not clear at all. For
example, adults' views on things such as "responsibility" and acting like an "adult"
may greatly differ from how a child would view such concepts. Though most adults
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have a good understanding of the world around them, having had a great deal of
time to develop various mental pictures and meanings that have aided in their
understanding of life, children have not yet had this opportunity. So while adults
tend to become set in their ways of reacting or responding to situations, children are
still developing their own ideas and mental pictures to help them understand the
world around them. Consequently, these children are limited by their cognitive and
developmental stages. Helmstetter (1989) continued by stating that society does not
expect a person to go into a new job and automatically understand the ins and outs
of this new work environment~ however, parents, as well as society do tend to
expect children to understand and know right from wrong automatically.
Furthermore, it has typically been found that one's inability to know better is not
even considered when deciding on his or her punishment, nor do good intentions
have much of an effect in considering "appropriate" punishment. Helmstetter made a
point of noting that the main purpose of punishment should be to help develop in a
child the understanding to make better choices.
As a parent, when a child does something wrong, in addition to deciding
what appropriate consequences should be taken, one should also be considering
what it is that caused the child, in his or her mind, to make the choice he or she
made which led to the inappropriate behavior (Helmstetter, 1989). For the incident
to be fully understood, it must be looked at from the child's perspective. In doing
this, the parent is then able to deal with not only the immediate problem, but also
with how the child creates the choices that bring about the behavior. Typically,
when parents are upset about a child's actions, being responsive and thinking
through what the child has done takes into consideration such factors as the parent's
mood and/or the severity of the child's behavior, and based on this, parents make
decisions as to how the situation should be handled. Though this is helpful in getting
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a realistic grasp of the situation, the child's perspective has been completely ignored;
therefore, the parent will be unable to get to the source of the problem (Mitchell,
1982). Parents who are really aware of how a child thinks and who really consider
the child's point of view, or perspective, will likely talk differently, listen differently,
and treat children with a different type of respect than those parents who are not as
aware.

Overview
Raising a child to become a positive and productive member of today's
society is a demanding and time consuming feat for parents. Everything a parent
does influences how a child thinks, learns, and reacts to various situations.
However, as stated earlier in this research, studies have found that the parent-child
interaction is reciprocal, that is children not only are affected by parental behavior,
but also affect parental behavior. Regarding discipline, researchers have taken into
account information such as how a child's specific behavior, temperament, and age
affect a parent's disciplinary strategy, as well as the role parent's developmental
expectations play in discipline. Unfortunately, the child's point of view regarding the
situation has been given little attention theoretically, and no attention empirically.
One's perspective on life plays a large factor in developing personal ideas regarding
appropriate versus inappropriate behavior. Being able to understand actions and
events around them from their parents' point of view can enable children to react to
situations and understand rules in ways that their parents consider to be appropriate.
However, perspective taking is not a cognitive process a child has readily available
to him or her at birth. Rather, the child must first reach a developmental level that
will allow him or her to gain this cognitive ability, and then must have the help of
those around the child to achieve the capability to see others' points of view.
(Although Piaget's theory emphasizes the egocentrism of the preschool child, the
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tendency to think about the world from their perspective only, neo-Peagetian
researchers such as R. Gelman demonstrate non-egocentric thinking in four-yearolds.) One of the most efficient ways to learn is through modeling. If parents expect
a child to understand their point of view on various situations, then they should
teach this to their child by acknowledging the child's point of view. Kuczynski et al.
( 1987) found that the strategies used by parents when disciplining tended to
promote similar strategies in children, which they in turn used on others. Thus, if
parents used perspective-taking as a strategy, children may pick up on this earlier,
and in turn use it more often when working out situations with others.
Perspective taking has been viewed as an extremely important cognitive
ability for a child to develop and use so as to become a compassionate and
productive member of society, as is seen by the large amount of research in this
area. However, little consideration has been given to the importance of adults
demonstrating this same skill so as to better understand the behaviors of the child,
and consequently, engage in disciplinary actions that may be more appropriate for a
given situation. Though various researchers have commented on, or made inference
to, the positive aspects that parents considering the child's point of view can have
(Baumrind, 1967; Eisenberg, 1992; Helmstetter, 1989; Mitchell, 1982), no actual
measures have been derived to assess the importance of this factor.
Children are raised in environments where they are reared to follow adults'
rules and to adapt those values which adults have deemed important. They are
expected to conform to the rules of society rather than have society conform to
them. Though these expectations are not unwarranted, consideration should still be
given to the child's own individual thoughts and actions. Like adults, children can
have good and bad days. Lack of sleep, hunger, and sickness are just a few possible
reasons for children to be defiant or act out in inappropriate ways. In taking into
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consideration external factors that may be impinging on the child's behavior, a
caregiver will gain a truer picture of the situation; consequently, he or she will be
more apt to place more realistic demands on the child. For example, knowing that a
child needs ten hours of sleep at night in order to get along well with others the
following day is an important fact for parents to consider. Parents who know this,
and therefore consistently make sure the child receives ten hours of sleep nightly, are
less likely to have to handle inappropriate behavior that would be caused by lack of
sleep. If the child were to receive less than ten hours, this parent would still be
aware of how this affects the child; hence, he or she would be more prepared to
properly handle the child's behavior the next day. Further, communication between a
parent and a child may greatly improve due to an increased understanding regarding
the reasons for a child's behavior. A parent may be more apt to show an
understanding of the child's situation while at the same time justify why the child's
behavior is still unacceptable. This·approach of explaining to the child why his or her
behavior is being disciplined could lead to the child having an increased
understanding of the inappropriateness of his or her own behavior; therefore, the
probability that the behavior would occur again might be somewhat lessened.
The purpose of this study is to begin to develop a measure, grounded in the
authoritative/authoritarian framework, which will assess a parent's willingness to
consider his or her child's perspective when considering appropriate disciplinary
actions. This type of measure is considered to have importance in that this parental
behavior may eventually provide greater insight into more effective parent-training
skills. This study will investigate the relationship between a parent's willingness to
consider his or her child's perspective and an available standardized measure
reflecting parental behaviors regarding developmental expectations, discipline, and
nurturance. In agreement with Baumrind (1967), Grusec and Goodnow (1994)
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indicated that authoritative parents, though exhibiting firm control and high
expectations, were willing to listen to their child's perspective and adjust their
behavior accordingly. Therefore, it is hypothesized that higher scores on a measure
of parental willingness to consider their child's point of view will be associated with
realistic developmental expectations, little corporal punishment, and a high level of
nurturance on the standardized measure.

Perspective 19
Chapter II
Method

Participants
Questionnaires were sent to all parents with a child between the ages of two
and four who was enrolled in a private Christian preschool in a midwest city. Along
with the questionnaires, a letter was sent to the parents indicating that the area of
interest for this study was in the disciplinary techniques parents use with their
preschool-aged children. Forty-two parents responded; however, eight of these
parents completed the questionnaire based upon a child older than four. Of the
remaining 34 participants, two did not complete the questionnaires in their entirety;
therefore, 32 parents were left as the final participants. All participants were
mothers. The majority of these mothers were Caucasian (28 Caucasian, 2 AfricanAmerican, 1 American Indian, 1 Asian), married (31 married, 1 divorced), and had
some college education (94%). Participants each completed three measures: the

Parent Behavior Checklist (Fox, 1994), a standardized measure, the Parent's
Consideration of Children's Views, and the Parental Discipline Questionnaire. The
latter two measures were designed specifically for this study. Participants currently
raising more than one preschooler were given instructions to consider only one of
their children throughout the assessment. The children that the participants referred
to consisted of 15 boys and 17 girls with a mean age of3.47 (3 two-year-olds, IO
three-year-olds, and 19 four-year-olds). The average number of siblings within each
family was two.

A1aterials
All participants were asked to complete three questionnaires. The Parent

Behavior Checklist (PBC; Fox, 1994) is a standardized checklist consisting of 100
items measuring three aspects of parenting: developmental expectations, nurturing,
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and discipline. This is a new measure and one of few measures that assess parental
behaviors rather than parental attitudes. The PBC is intended to assist in the
identification of parental strengths and weaknesses so as to provide reinforcement or
support for their strengths while identifying possible areas in which parents may
benefit from some outside assistance. This measure has been written at
approximately a third grade reading level and is designed to be used with parents of
children aged one to four years, eleven months. Among the 100 items, fifty items
make up the Expectations subscale, thirty items make up the Discipline subscale,
and twenty items make up the Nurturing subscale. Parents answer each item using a
four-point frequency scale with A= always/almost always, F =frequently, S =
sometimes, and N =never/almost never. Each of these four points is assigned a
number for scoring purposes, and the raw scores for each subscale are then
compared to the normative sample and converted into T-scores (M=SO, SD = 10).
T-scores up to one and a half standard deviations from the mean are considered to
fall within the "average" range on the PBC.
Though the PBC should never be used alone in determining parental
behaviors, it is useful in generating possible hypotheses regarding a parent's present
functioning. In general, higher scores within the Expectations subscale are indicative
of higher developmental expectations. Higher scores on the Discipline subscale
reflect a greater use of corporal and verbal punishment. Higher scores on the
Nurturing subscale are indicative of a higher level of positive parental nurturance.
Fox (1994) offers evidence of the PBC's psychometric qualities. The
normative sample for the PBC consisted of 1140 mothers from a large, urban
midwest area with at least one child between the ages of one to four years, eleven
months. ( The author did not provide a comparison of sample characteristics to the
United States population, but rather demonstrated the representativeness of this
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sample to the urban population from which the sample was drawn.) The majority of
these mothers were married, had at least a high school education, and were living
within a higher socioeconomic status than the overall population from which they
were drawn. Factor analysis indicated that three distinct factors could be identified
within the PBC (Expectations, Discipline, and Nurturance). Internal consistency
reliabilities ranged from .82 to .97 for the three subscales, and preliminary test-retest
reliabilities, after at least on week, ranged from .81 to .98. Further, because the
original sample consisted only of mothers, a comparison of mothers' versus fathers'
responses was made to determine if significant differences existed (Bentley & Fox,
1991; Platz, Pupp, & Fox, 1994). Significant correlations were found to exist for the
Expectation and Discipline subscales; the Nurturing subscale differed with mothers'
scores reflecting significantly higher levels of nurturance than fathers' responses.
However, both parents' scores fell within a range considered to be nurturing, which
may suggest that while both are nurturing, mothers and fathers may choose different
methods by which to nurture their child's psychological growth. A further analysis
completed by Platz et at. (1994) studied the agreement between mothers and fathers
regarding their own parenting styles. Findings suggested that fathers rated mothers
higher on discipline than mothers rated themselves, and mothers rated fathers as
having higher expectations than fathers rated themselves. Agreement was found on
all other subscales.
Regarding the validity of the PBC, all items were originally selected after an
extensive review of the professional literature. Groups of professionals as well as
parents reviewed each of the items, and based on their review, modifications were
made. Further, the content was assessed to determine the developmental sensitivity
of the items. When comparing responses according to the sex of the child, neither
discipline nor nuturance appeared to be affected. Expectations of the child were
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somewhat more affected by gender, with significantly higher expectations being
scored for girls between the ages of two and three than for boys of the same age. No
significant differences in parental expectations were noted between genders for
children ages one or four. Regarding differences in ages, the PBC appeared to
reflect age appropriate developmental expectations and the use of increased
disciplinary strategies as a child becomes older. Overall, no significant differences
were found regarding parental nurturing between the age groups.
The average item-construct correlation for each factor was as follows:
Expectations, (r=.65); Discipline, (r=.53); Nurturing, (r=.47). In assessing the
concurrent validity of the PBC, no available instruments were found to use as a
comparison; therefore, a measure had to be designed. The Developmental

Questionnaire (DQ) was specifically developed for this purpose by the author of the
PBC. The DQ was found to have good internal consistency (r=.89) as well as
adequate preliminary validity as indicated in a correlation of .64 between childrens'
ages and the questionnaire. Significant correlations were found between the PBC
Expectations subscale and the DQ total score (r = .86) and between the PBC
Discipline subscale and the DQ total score (r = .40) (Peters & Fox, 1993). The J>BC
was compared to the Adult Adolescent Parenting Inventory (AAPI), a measure of
parenting attitudes, so as to assess the PBC's convergent validity. Only a moderate
correlation was found between the PBC Discipline subscale and the AAPI
Punishment subscales (r=.59) (Fox, 1994). Tucker and Fox (1995) assessed the
discriminant validity of the PBC by comparing mothers with mildly handicapped
preschoolers and those with nonhandicapped preschoolers. Results indicated that
mothers with preschoolers diagnosed as mildly handicapped reported lower
developmental expectations then those mothers with nonhandicapped preschoolers.
Further, Tucker and Fox found a small but significant positive relationship (r=.23) to
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exist between the PBC Discipline subscale and the externalizing scores from the

Child Behavior Checklist (CBCL; Achenbach, 1991). Social desirability did not
appear to be a significant factor on the PBC based on the Marlowe-Crowne Social
Desirability Scale (Peters & Fox, 1993).
As no measures exist to assess whether or not parents consider a child's view

prior to disciplining, the Parent's Considerations of Children's Views (PCCV)
(Appendix A) was developed. This measure consists of two vignettes which are
designed to examine whether or not a parent's approach in handling a child's
inappropriate behavior is affected by knowing influential facts leading up to the
behavior. In each vignette, the participant is given a scenario in which a four-yearold child, of undifferentiated gender, is given little to no attention throughout a full
day and as a result demonstrated disruptive behavior. In the first vignette the child's
inappropriate behavior involved interrupting two adults having a conversation so as
to gain attention; the second vignette displayed a child having a temper tantrum after
being expected to participate in an adult outing for a full day without obtaining
reinforcement. Participants were asked to answer two questions after reading each
vignette regarding 1) how the child's parent should now respond (third person
response) and 2) given the same request, how would they personally have
responded.
Along with the PBC and the PCCV, participants were asked to complete the

Parental Discipline Questionnaire (PDQ), a questionnaire designed for this study
consisting of eight questions (Appendix B). These questions concentrated on
specific disciplinary techniques participants used with their preschooler, the reason
these techniques were used as well as the effects they have on the preschooler, and
whether or not considering the behavior from the child's point of view impacted
upon the techniques they chose to use. The questions involved the participants
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answering in a variety of ways including rank ordering, rating on a four-point scale,
or providing a written response to an open-ended question.

Procedures
Upon receiving the three completed measures from each participant, raw
scores on the PBC were converted to T-scores. In order to measure the vignette
responses (PCCV), a four-point scoring system was developed to score the
participants' responses. This scoring system (Appendix C) was developed by
gathering descriptions of authoritarian and authoritative parenting from various child
development text books (Berk, 1989; Krantz, 1994; Tomlinson-Keasey, 1985) and
scaling them along a four-point continuum with extreme authoritarian parenting
methods being a 1 and extreme authoritative parenting methods being a 4. Answers
reflective of an extreme authoritarian parenting method were those in which parents
punished the child's behavior while showing no consideration for the child's
perspective. Answers reflective of an extreme authoritative parenting method were
those in which parents showed both clear support for the child's needs and also
exhibited clear consideration for the child's perspective. This scoring system was
developed specifically for the vignettes used in this study for within each vignette
the child was seen to clearly have been wronged by the parent prior to displaying
inappropriate behavior. This system is not one that would necessarily adapt to other
vignettes looking at parenting styles or methods. Each question was scored
independently by two raters and a total was derived by summing the four scores. A
pilot study was conducted to assess the clarity of the scoring guidelines and interrater reliability for the PCCV. Ten participants completed the PCCV and then two
scorers rated the responses. Interrater reliability among the individual items was
found to be significant with a Kappa coefficient of .35 (p < .05), and the overall
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correct classification was .7. Revisions were made following the pilot study on
vague or misinterpreted areas within the scoring guidelines.
Three of the questions from the PDQ were examined within this study. The
two questions directly asking whether or not parental consideration of the child's
perspective impacted upon the disciplinary actions taken (items 4 and 5), and the
one question concerning the number of times per week parents thought they
disciplined their child (item 7) were variables, as were the vignette scores, and the
PBC scores.
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Chapter III
Results
The participants' mean T-scores on the Expectations, Discipline, and
Nurturing subscales of the PBC indicate that for this group of parents the average
scores for the three subscales were all within one standard deviation of the mean,
and in the average category according to the PBC manual (See Table 1.). The mean
score for the two vignettes of the PCCV was 12. 75 (out of a possible 16) with a
standard deviation of 2.20. Inter-rater reliability for the PCCV was satisfactory as
determined by a Pearson correlation (r = .87, p < .001) between the two raters total
scores for each participant.
Pearson correlations were calculated between each subscale of the PBC and
the vignettes of the PCCV and indicated a significant correlation between the PCCV
and the Expectations subscale of the PBC (r = -.35, p < .05). The correlation
between the PCCV and the Discipline subscale (r = -.32, p < .08) approached
significance. The correlation between the PCCV and the Nurturing subscale (r =
.24) was not significant.
Correlations between the Nurturing and the Discipline subscales of the PBC
and the combined score (items 4 and 5, PDQ) of the participants' responses to the
questions assessing their consideration of their child's perspective and its impact
upon the disciplinary action were not significant (r = .24 and r = -.05 respectively).
No significant correlations appeared between the number of times per week mothers
approximated that they disciplined their child (item 7, PDQ) and any of the PBC
subscales or the combined score of the two questions assessing the mothers'
consideration of their child's perspective (See Table 2.). The correlation between the
number of times mothers approximated that they disciplined their child per week and
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their consideration of the child's view prior to taking disciplinary actions (item 4,
PDQ) approached significance (r = -.34, p < .08)..
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Chapter IV
Discussion
The mean scores of the participants were within the average range for all
three subscales on the PBC, with the mean for the Nurturing subscale appearing to
be higher than that of the Discipline or the Expectations subscales. This would
suggest that, as a group, the participants tended to be nurturing parents with
average expectations and average tendencies toward their use of physical discipline.
The significant negative correlation between the vignette scores (PCCV) and the
Expectation subscale of the PBC, indicating that parents who were likely to consider
their child's perspective (vignettes) were not likely to place extremely high
developmental expectations on their child, fits with the authoritative/authoritarian
framework used to develop the PCCV. Of the total number of responses on the
PCCV 84% were 3 or 4, reflecting a more authoritative response. Similarly the
correlation between the PCCV and the Discipline subscale of the PBC, which
approached significance, indicated a tendency for higher, more authoritative, scores
of the child's perspective to be associated with a lowered tendency to use physical
punishment. The relationships approaching significance between both the PCCV and
the Discipline subscale of the PBC, as well as the number of times mothers
approximated that they disciplined their child per week (item 7, PDQ) and their
consideration of the child's view prior to taking disciplinary actions (items 4 and 5,
PDQ), suggests that greater consideration of the child's perspective may be
associated with less physical discipline.
While the results of this study appear to raise more questions than provide
answers, the PCCV (vignettes) appears more promising as a measure of parental
consideration of the child's perspective than the PDQ items. The more
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specific behavioral response questions may be better at capturing parental
perspective taking than the PDQ questions.
Considerations/Limitations

First, the number of participants was small which reduces power. Second,
although the sample used was generally consistent with the samples used in
Baumrind's studies as well as Fox's development of the PBC, it was a homogeneous
sample, showing little variation. The restricted range constrains the resulting
correlations. Participants with greater heterogeneity may have offered more of a
range of responses on all measures used and thus allowed for the possibility of
stronger relationships among the variables.
Another consideration is that the measures developed for this study, which
were meant to assess a parent's willingness to consider his or her child's view and
consideration of this view when determining appropriate discipline, may not have
been developed extensively enough to effectively assess this factor. Though it
appeared to exhibit face validity, the PCCV (vignettes) only looked at two specific
instances in which the child exhibited misbehavior. Between the two scenarios, it
appeared that the vignette in which the child threw a temper tantrum elicited a
greater variety of responses than did the vignette in which the child interrupted the
conversation between two adults. When asked what should happen next, the
variance in parental scores was greater for the tantrum scenario, as indicated in a
larger standard deviation for this question. This suggests that parents do appear to
respond differently to varying behaviors. Among the responses, parents appeared to
take a more definitive stance when the child had a tantrum, demonstrating more of a
total control, or authoritarian, attitude in which the response they gave the child was
irreversible (e.g., "I already said no so I have to stick with it.") Further, when
examining the PDQ, the two questions that took a direct approach in asking parents
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about their views regarding a willingness to consider the child's perspective, were
constructed using a four-point Likert scale. In using such a scale, not much variance
between answers was allowed for. Using a scale with a wider range of possible
answers may have allowed for greater variability in responses.
In assessing the responses on the PDQ, the number of times parents felt they
disciplined their child per week proved to be a interesting factor. A large variance
was found to exist within the responses with participants responding that they
disciplined their child anywhere from 2 112 to 90 times per week (mean= 16). Only
28 of the participants were examined here due to four of the mothers indicating the
they disciplined their child "as often as needed. 11 Upon comparing this with the PBC
subscales and the two other PDQ questions that were assessed (items 4 and 5), a
marginal relationship was found to exist only with the question that asked parents
whether they considered the "reason" for their child's behavior prior to disciplining
their child (item 4, PDQ). Though not significant, this relationship began to suggest
that the less parents disciplined their child, the more likely they were to demonstrate
consideration of their child's point of view. The variance that was seen here in the
number of times a parent disciplined their child per week has implications for further
research in itself. Of importance may be to find out what behaviors or strategies
parents include in their definition of discipline.
At this point, more research needs to be conducted in order to provide any
statistically sound relevance to the importance of parental consideration of the
child's perspective prior to discipline. This study offers some evidence that the
vignettes measuring parents' willingness to consider their child's perspective, or
parental perspective-taking, may be useful. Results of this study suggest that though
the construct measured in this study (i.e .. , parental willingness to consider the child's
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perspective) does not appear to be the same as the behaviors measured in the PBC
(i.e., Expectations, Discipline, Nurturing), it does appear to be related.

Conclusion
The purpose of this study was to attempt to develop a measure that could
assess a parent's willingness to consider his or her child's point of view and use this
information when considering appropriate disciplinary strategies. It was hoped that a
measure could be developed so to add another dimension to understanding
parenting skills. As stated earlier, various professionals have included this idea
among the beneficial skills parents can use to increase the relationship and
communication between themselves and their children; however, no research prior
to this study appears to have been conducted to show empirical support for this
skill. Yet, as Helmstetter (1989) states:
Knowing what goes on in a child's mind doesn't always make the job of
parenting easier. But it makes it better. More controlled. More rewarding.
Understanding the views from the mind of your child gives you the
opportunity to share something extra with your child - something that many
parents miss entirely (p.150).
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Table 1
Mean T scores for the PBC Expectation, Discipline, and Nuturing subscales
(N=32)

Subscale

Mean

Expectations

44.59

12.54

Discipline

45.38

7.80

Nurturing

57.22

11.61

Standard Deviation
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Table 2
Correlations between the number of times children disciplined per week
and the PBC subscales and the two PDQ questions
Factor compared
with discipline number

Pearson Correlation

Probability

Expectations

O.Q5

0.80

Discipline

0.24

0.21

Nuturing

-0.25

0.20

PDQ#4

-0.34

0.08

PDQ#5

-0.19

0.33

PDQ#4 &#5

-0.31

0.11
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Appendix A
PARENTAL CONSIDERATION OF CHILD'S VIEWS (PCCV)
Read the following stories and answer the questions.
1.

Susan has not seen her high school friend Laura for over five years. They

had been best friends as long as Susan could remember, and she had been looking
forward to this visit for weeks. Everything had to be perfect when Laura arrived.
Susan had to get Toni, her four year old child, up early this morning so that they
could get all of her errands out of the way before Susan would come home and
spend the next few hours cleaning the house.
While cleaning, so that Toni would keep occupied and out of Susan's way,
Susan turned on a movie for Toni to watch. After the movie ended, Toni wanted to
play games with Susan; however, she did not have time, so Susan told Toni to go
play quietly with some toys. Later, when Toni wanted Susan to read books, Susan
still had to finish getting ready, so she put another movie on for Toni to watch.
Laura arrived just in time for dinner. After they finished eating and cleaning
the dishes, the two women went into the family room, sat down and began to catch
up on each others' lives. Laura was right in the middle of a very interesting story
when Toni came running in and immediately started rambling, asking Susan question
after question. Susan calmly told Toni to be quiet so that she could hear what Laura
was saying; however, Toni began pulling on Susan's arm and continued to ask the
same questions over and over, insisting that Susan respond.
1. What would you suggest Toni's mother do at this point?

2. How would you have responded to Toni's demands?
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2.

Chris's grandmother will be celebrating her 60th birthday next Saturday.

After breakfast Mom, Dad, and four year old Chris started out in search of the
perfect gift for Grandma. They visited clothing shops, china shops, and several
other "adult" stores that were of little interest to Chris. Though Mom and Dad had
to remind Chris a few times not to touch anything and to stay close to them, Chris
generally knew how to behave in these stores and willingly followed wherever Mom
and Dad went. Right before lunch, Chris, Mom, and Dad passed a new toy store
that Chris had never been to. Excited, Chris asked Mom and Dad if they could go in
and look at the toys~ however, Mom and Dad quickly stated that there was no time
for the toy store today.
During lunch, all Mom and Dad could think about was what to get Grandma.
Chris tried several times to talk to them, asking questions about the people around
them, telling them what birthday gifts Chris might want, and sharing new jokes that
Chris was making up. However, Mom and Dad were not in the mood to answer
Chris's questions or listen to Chris's jokes. Instead, they continually told Chris to be
quiet, reminding Chris that it was impolite to interrupt them while they were talking.
After lunch they spent a couple more hours looking in shops, then Mom suggested
they check out Smith's Jewelers on the other side of the mall. On their way to the
jewelry store, Chris noticed an ice cream shop and asked Mom and Dad if they
could get some ice cream. Both parents agreed that it was too close to dinner to be
eating ice cream. Upon hearing this, Chris stopped walking and began throwing a
temper tantrum, yelling and crying that they weren't being fair. People stared as
they walked past Mom, Dad, and Chris.
1. What would you suggest Chris's parents do at this point?
2. How would you have responded to Chris's request for ice cream?
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Appendix B

PARENTAL DISCIPLINE QUESTIONNAIRE (PDQ)
(If you currently have more than one preschooler, please consider just one of them

in answering these questions.)
1. Check all methods you have used when disciplining your preschooler?
_
verbel reprimand
_spanking
time-out
_
ignore child's actions
_
_ threaten to take away toys/privileges
_take away toys/privileges

_
_

explain to child why behavior
was inappropriate
guide child towards
appropriate behavior
other

------

2. When you do need to use discipline, rank the following methods I - 8/9 with I being the
method you use most often and 8/9 being the one used least often. (9 should be used only if "other"
is used.)
_
_
_
_

verbal reprimand
spanking
time-out
ignore child's actions
threaten to take away toys/privileges
take away toys/privileges

_
_

explain to child why behavior
was inappropriate
guide child towards
appropriate behavior
other

------

3. For those methods you ranked 1, 2, and 3, give a specific example of your child's behavior
which has resulted in that form of discipline.
1) - - - - - - - - - - - - - - - - - - - - - - - - - - -

2) - - - - - - - - - - - - - - - - - - - - - - - - - - 3) - - - - - - - - - - - - - - - - - - - - - - - - - - -

4. When your child behaves in inappropriate ways, how often do you consider the reason why
he/she did this prior to disciplining him/her? (Circle one with l=never, 2=sometimes, 3=most of
the time, and 4=always)

1---------2---------3---------4
5. When your child misbehaves, how often does the reason for the misbehavior influence the type
of disciplinary action you take? (Circle one with l=never, 2=sometimes, 3=most of the time, and
4=always)

1---------2---------3--------4
6. How do you reward the good behaviors your child exhibits? - - - - - - - - - - -

7. In a typical week, how often do you feel it is necessary to discipline your preschool child for
his/her behavior? _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
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Appendix C
SCORING GUIDELINES FOR PCCV
Each of the four questions should be given a score of 1 to 4 with consideration to
the following guidelines:

1. Parent punishes child's behavior while showing no consideration for the
child's penpective.
- Response reflects no consideration towards child's wants by spanking or
otherwise reprimanding the child for his/her behavior.

2. Parent is focused on stopping the behavior; the child's wants are seen as
less important than the parent's wants.
- Response indicates that the parent has ignored the child's needs, or reprimands
the child, providing a reason along with the reprimand.

3. There is some consideration of the child's penpective; however it is not
clear. Limited reasoning is conveyed to the child.
- Response reflects the parent giving into the child's demands, without
discussion, so that the situation ends, or giving or doing something else of
possible interest with the child so as to divert their attention away from the
negative situation.

4. Parent shows clear support for the child; there is clear consideration of the
child's penpective.
- Response reflects the parent considering child's demands to be legitimate by
reasoning with the child as to why his/her behavior was inappropriate;
further, support of the child's demands is demonstrated by either honoring
his/her request or reaching a compromise with the child. The response may
also reflect prevention of the situation by demonstrating consideration of the
child's needs earlier in the scenario.
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